Direct Academic Assessment

Name: Chronological Age: 9 years, 1 month
Date of Birth:28 October 1994 Grade: 3

Date: 17 November 2003 School: @@9

Reason for Referral: %@

XXX was referred for evaluation due to academic difficulties in the areas of reading decodi computation,
and written expression, and to assist these examiners in gaining experience in direct ass%ss@ Results will be
used to determine instructional placement and recommendations.

Background Information: @
XXX is currently a student at XXX Elementary School in XXX, PA, where she a@ third grade. Her
third grade teacher referred her for testing because of academic difficulties in t s of reading decoding,

math computation, and expressing thoughts in written form. Her teachers do ort any social or behavioral
adjustment problems that could interfere with her academic progress.

N
Assessment Methods: @@@

+» Review of records @
+»» Teacher Interview o

% Direct Observations

¢ Student Interview

% Direct Assessment: Reading, Math, and Written Expr;

Assessment Results:
Reading

Teacher Interview. According to her, er, XXX’s reading curriculum is a balanced series, with equal
emphasis placed on teaching decoding ski the whole language approach to reading. XXX is currently
working in New Horizons, a book in the grade edition of Harcourt, Brace, & Jovanovich reading series.
This class also utilizes trade books for ing instruction. Reading instruction occurs for 90 minutes per day.
Lessons begin in a large group, te ected setting, and move to flexible small-group instruction. Students

provided for independent read library visits. XXX also receives remedial services for 20 minutes per day
in a small group setting. The teacher utilizes daily grades as a contingency for accuracy, with parent contact
following any five incom signments.

XXX’s teacher estimated her oral reading skills to be somewhat weaker than those of her reading group
members, and signifi weaker than those of her classmates. With regard to word attack, XXX often guesses
at unfamiliar words@ will attempt to sound words out if encouraged. Her sight vocabulary and reading

are required to work on independg{nt ignments while the teacher works with small groups. Time is also

comprehension w orted to be somewhat below the average ability levels of the class. On a brief
behavioral ratin %& completed by the teacher, XXX was rated as having difficulty with oral reading,
completing rk accurately and on time, and giving correct answers when called upon when compared to
other stud in her class.

dﬁ%t Observation. A structured observation code, the Behavioral Observation of Students in Schools
(B \wfs used to sample XXX’s behavior during reading. Data were collected for fifteen minutes during
teachersdirected reading instruction. Comparison data were also obtained by using a randomly selected peer
once every minute. During the observation, XXX was engaged for 87% and off-task 13% of the observed time.
In contrast, the peer was on-task for 100% of the observed intervals. Of note is the fact that XXX spent most of




her on-task time passively engaged (54%), while her peers were mostly actively engaged (75%) during this
observation. XXX’s percentage of active engaged time (33%) suggests that she was actively engaged at a far
lower rate than her peers (75%). The majority of XXX’s off-task behavior was passive in nature, rather than
verbal or motor.

Student Interview. We interviewed XXX to learn more about her perceptions of reading in g@l.
Results suggested that XX enjoys reading for pleasure, particularly books in the Judy Moody, A@fmwn,

and Junie B. Jones series of children’s literature. These books are illustrated and are targeted a ren in the
grades 2-4 range. She feels that reading, both in school and at home, “comes easy” to her. S oys her
reading class at school, and feels that she generally understands what she is expected to go@ SS.

Direct Assessment. Reading probes at the third grade level were administered @%%sess reading fluency.
XXX’s median score was 72 words correct per minute, which indicates an instru rning level.

Observation noted that XXX attempted to sound out unfamiliar words, which ind $)a systematic approach to
decoding. Difficulty was noted with pronunciation of the /R/ sound; SM consisténtly’pronounced it with a /W/
sound. o

Screening for reading comprehension at the third grade level allow to correctly answer 83% of the
questions correctly (5 out of 6). Further curriculum-based evaluation in a using similar reading prompts
found that while XXX could elicit meaning from a fourth grade text wi % accuracy, her median score at this
level was 59 words correct per minute, which indicates a frustratio ing level. These results suggest that
XXX is appropriately placed in her reading curriculum, and is rea n grade level.

Mathematics

Teacher Interview. XXX’s teacher indicated that
Houghton-Mifflin Series. Fifty minutes are allotted per for mathematics instruction. The daily lesson is
taught to the entire class via direct instruction for 20-30 utes, followed by independent practice. XXX does
not receive remedial instruction in mathematics, altl}ﬁ&gh remediation and enrichment services are offered in
the “math lab.” The contingencies for accuracy and completion are consistent with the aforementioned
contingency policies in reading. According t @tﬁéaeher, XXX has specific difficulty with computation and

is currently placed in the third grade edition of the

does not know basic facts, which affects he acy. Abstract concepts such as time and measurement also
present XXX with difficulty.
XXX’s teacher completed a brie vioral evaluation, on which he reported most of her behavior as

“satisfactory,” with the exception % aging others to participate in a cooperative learning setting.

Direct Observation. A fifteen=minute observation was conducted using the BOSS in XXX’s math class.
In this observation, teacher—dir§ nstruction only accounted for 67% of the time (the remainder was

independent seatwork time), parison data were collected by using randomly selected peers once per
minute.

Results indicate XX’s level of engagement was better than that of her peers. She was engaged for
92% of the observed ti 52% actively, 40% passively), while her peers were engaged only 83% of the
observed time (59‘V<®ively, 33% passively). XXX’s off-task time was primarily spent talking.

Student/hx'eview. XXX was interviewed about her likes and dislikes in the areas of mathematics. She
enjoys addi@%%o@tracting, and solving word problems. She dislikes problems dealing with money, although
she was u articulate why she feels that way. During the interview (which took place post-assessment),
XXX in ed that her class had not yet covered multiplication or division. Overall, her attitude toward math as

@iifferent, though given the choice, she prefers reading class.

acl

>i)irect Assessment. Based upon the teacher report, curriculum-based assessment was started at the third
grade level with a multiple-skill probe designed to evaluate her computation skills. A specific skill deficit was
noted in that XXX did not complete any multiplication or division problems, focusing only on addition and




subtraction. While XXX completed the addition and subtraction problems with no errors (100% accuracy and
with all digits correct), her inability to complete the multiplication and division problems brought her overall
scores to 5 digits correct per minute with 32% accuracy. Her lack of answers for multiplication and division
also provided a score of 5 errors per minute. These scores all indicate a frustrational learning level. @%

Written Expression @

o
Teacher Interview. XXX’s writing teacher indicated that most of the writing assignme@e class
come in the form of daily journals and Writer’s Workshop, which emphasizes the writing pr@% XXX is
reported to have great difficulty formulating and expressing thoughts in writing, and in \gr' ing \stories of
adequate length and depth. However, XXX is capable of expressing herself and employifig.creativity when
responding verbally to prompts. In terms of mechanics, XXX’s capitalization, punctua

writing class. A peer was selected at random once every minute to provid

observation period, the teacher provided instruction only 25% of the obsg m\.\ ime; the rest was spent on
independent work. XXX was actively engaged for 83% of the observe, while her randomly selected peers

were engaged 100% of the time.

XXX was actively engaged for 54% of the observation pe@/hile her peers were actively engaged 75%
of the time. SM’s level of passive engagement (29%) was slightly higher than that of her peers (25%). XXX also
registered a significant number of off-task behaviors (10 mot erbal, and 4 passive off-task behaviors) in a
period during which her peers exhibited none. As in readin, $s, XXX seems far less actively engaged in the
learning process than her peers.

Student Interview. When asked about her level of-interest in writing, XXX responded with great
enthusiasm for the subject. She often writes for ple@s%re, and takes great pride in telling about her “chapter
stories,” which she writes on a fairly regular bas@

Direct Assessment. Administration
sequences consistent with the average sco
consistent with her ability to successfully'c

e writing probes found XXX’s median score of 27 correct word
hird graders. Her spelling accuracy was 97%, which is
te correct word sequences. Behavioral observation noted that
these scores both come from the sa ¢, during which XXX announced she was “finished” at 2 minutes, 15
seconds; therefore, raw scores and %ntages for this probe are pro-rated. Additionally, XXX wrote steadily
after taking the initial 30 secondsito think about her topic, and spoke quietly to herself as she wrote.

Further examination of,
misspelled words and no pu

error noted. These re@
Conclusions:

iting samples showed handwriting to be legible, with a minimum of
ion errors. Verb tense agreement in one sample was the only grammatical
t support the teacher’s initial report.

Q . . . .

XXX, amifiesyear-old third grade student, was referred for evaluation due to academic difficulties in the
areas of readin ding, math computation, and written expression, and to assist these examiners in gaining
experience i t assessment.

ing, XXX is placed in the instructional range at the third grade level based upon reading fluency.
Readi prehension skills were also deemed to be adequate. The data does not support the teacher’s initial
rep f difficulty with reading decoding skills, although the examiners noted an area of concern in XXX’s
inability to correctly pronounce the /R/ sound.



XXX’s teacher identified mathematical computation as an area of concern. While her scores of 5 digits
correct per minute, 5 errors per minute, and only 32% accuracy place XXX in the frustrational range, it must be
noted that the third grade multiple skills probe consists of addition, subtraction, multiplication, and division
problems. XXX has not yet learned multiplication or division in school, so she was unable to complete obe
to reflect her true ability due to a specific skill deficit. Closer examination of XXX’s results show th as
able to solve addition and subtraction problems with 100% accuracy. Despite the results of the prob X
appears to be functioning on or above grade level in the area of mathematics, and the teacher’s initial report is
not supported by analysis of the data. We recommend administering single-skill probes in the f
subtraction and addition in order to assess fluency in those specific areas. %

. : o o . .
In the area of written expression, XXX’s ability to form correct word sequences n51stent with that
expected of the average third grader (27 sequences per minute). Again, the teacher’s rns with regard to

written expression were not supported by test results, as no serious problems with leg , mechanics, or
grammar were noted. %

Direct observations sampled XXX’s behavior across academic areas. was engaged adequately, but
should be more actively engaged in the learning process in the areas of rea ﬁgb d writing. XXX tends to be
extremely talkative when off-task in math and writing classes.

Recommendations: @6&)\)9

Reading

1. Placement in reading at the third-grade level is
2. Remedial small-group services for reading are
3.X should be referred to the building’s speech t

priate based on her oral reading rate.
eemed necessary by these test results.
ist for further evaluation.

Mathematics %

1. Administer single-skill probes in &t@i\ and subtraction to substantiate level of fluency.

2. After multiplication and divisio its’have been taught, administer single-skill probes in those areas
to monitor progress, bi-weekl eacher discretion.

Written Expression % %

1. No remediation is deemedmiecessary at this time.

2. For enrichment pudxf% XXX should be encouraged to continue writing stories on her own.
Reinforcement fp r teacher in any form (perhaps demonstrating an interest in reading them, and
providing verb back) would likely encourage XXX to write more, thereby developing the skills
and creativit ed for school assignments.

This exami mains available for further assistance in the development of these recommendations

& : ! . . .
and to a&@% intervention planning and implementation.
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